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WORKING TO PROVIDE EVERY CHILD WITH EFFECTIVE GUIDANCE 
TmkoUCH a team (WHOSE FOCAL POINT WAS THE TEACHER) , THE 
GUIDANCE ASSISTANT IN TNIC r::CJECT OFFERED THE FOIIOWING 
SERVICES-- (i) PROVIDED TEACHERS WITH METHODS FOR CONTINUOUS 
GUIDANCE WITHIN THE CLASSROOM THROUGH INSERVICE TECHNIQUES 
AND CONFERENCES, (£) SERVED AS A CONSULTANT TO THE FACULTY, 
PARENTS, AND AOMINI STRATORS # (5) PROVIDED INDIVIDUAL AND 
GROUP COUNSELING FOR STUDENTS NEEDING SPECIAL HELP, (4) 
SERVED AS A SOURCE OF INFORMATION ON PUPILS RECEIVING 



INDIVIDUAL AND GROUP COUNSELING, AND (5) SERVED AS A 
COORDINATOR BETWEEN FACULTY, PARENTS, AND OTHER PUPIL 
PERSONNEL SPECIALISTS, VARIOUS EVALUATIVE TECHNIQUES AND 
METHODS WERE USED TO ANSWER SPECIFIC QUESTIONS ABOUT 
PERCEPTIONS OF THE COUNSELOR'S ROLE BY TEACHERS AND A 
GUIDANCE ADVISORY COMMITTEE, THE EFFECTIVENESS OF INDIVIDUAL 
AND GROUP COUNSELING, COUNSELOR INVOLVEMENT IN PARENT-TEACHER 
CONFERENCES , AND THE VALUE OF INSERVICE WORK IN GUIDANCE 
PRACTICES FOR TEACHERS, OVERALL EVALUATION OF THE PROJECT WAS 
POSITIVE, CONCLUSIONS AND RECOMMENDATIONS FOR FUTURE 

PROGRAMS, AS WELL AS COPIES OF INSTRUMENTS AND FORMS USED, 

ARE INCLUDED, (SK) 
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The education of children has been a major concern of 
every civlllaation. But in future years, as people look back, they 
may well characterize our times as marked by unusual interest in 
children. Probably at no other period have so many adults recognized 
that the events of childhood determine each person's future and con- 
sequently the destiny of the nation. Parents, teachers, and other 
citizens, therefore, are joining efforts to insore chat today's 
•chools are places where children can learn and grow to their best 
advantage. Planning in each classrooa is based upon steadily in- 
creasing knowledge about chlldrei . 

Consequently, this report represents the findings and the 
recoosBendations of the evaluation of the Berea City School Districts* 
Experimental Elementary School Guidance Project, which was con- 
ducted under the Ohio Department of Education, Division of Guidance 
and Testing, and with National Defense Education Act support. 

The importance of this report is not in the chronological 
listing of sequences that led to approval and operation of the 
elementary guidance project, but rather in the actual description 
of guidance activities for boys and girls and their worth toward 
the total education of each elementary school child, 

Mr, Joseph Kornick's and Mr, Will i am Hansen's report will 
be of major value to others who will design and implement guidance 
projects at the elementary school level. 



The actual operation of thia experimental elementary 
guidance project vas unquestionably a aucceieful operation* Its 
success was due to the excellent support of the principal and 
faculty of the Brookpark Memorial Elementary School, and especially 
the superior irork of Mr. Joseph Kornick and Mr. William Hansen. 



Bean Kelly 

Assistant Superintendent 
Berea City Schools. 
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CHAPTER I 



SYITOPOSIS CF PROTECT PROPOSAL 



Under the proviulons of the National Defense Education Act, Title 
V, Elementary School Guidance, the Berea City School District on July l4, 
1966, submitted an application for a pilot elementary guidance project 

for the 1966-67 school year to the Division of Guidance and Testing, 

State Department of Education. 

Approval of both the proposed project and 50^ reimbursement of the 
total project budget of $12,335.43 was received from the Division of 
Guidance and Testing, on July 25, 1967. 

A synopsis of the approved proposal is presented below: 

I. J!he Local Situati on 

A. The Berea City School District, which includes - Berea, Brook 
Park, Middleburg Heights, Riveredge Toi/nship, part of Cleveland, 
and part of Westview - contains approximately 21 square miles 
and is located 13 miles southwest of Cleveland. The school 
district has sixteen elementary schools, three junior high schools 
two senior high schools and a central administration building. 

The Brook Park area has experienced tremendous growth during the 
past seven years. It has been the fastest growing area in the 
state of Ohio, and according to the last census, it had the 
highest birthrate of any city in Ohio. In 1950 the total 
population of Brook Park was 2,606 and by i960 the total popula- 
tion had risen to 12,856 with the ratio of 4.l6 persons per single 
family unit. The regional planning commission estimate for 
Brook Park in 1970 is 31>500 persons living in approximately 
9000 family units. 

The Berea City School District has a number of elementary schools 
with an enrollment of 900 or more piq>ils. Rapid Increase of 
enrollment, limited availability of land, and other associated 
problems have resulted in the expansion of Brookpark Memorial 
School to ho^e approximately 1600 pupils . With the beginning 
of the 1966-67 school year, the Brookpark Memorial building, 
equivalent in size to three typical elementary schools, will 
have at least 55 classrooms with supporting auxiliary facilities. 
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Data itTcm previous years show that there has been a great number 
of psychological, speech and hearing, and medical referrals. 

Last year, for example, there were 51 psychological and 5^ 
speech and hearing referrals. In addition, there were approx- 
imately 30 students in the speech therapy classes and another 
30 students on the waiting list. 

On the Stanford Achievement Test administered to all first 
graders, the children at Brookpark Memorial School fell at the 
iBth percentile In Word Reading and 12th percentile in Paragraph 
Meaning. In other words, over 80j of the students in the national 
normative group did better than 50^ of the children in the 
Brookpark building. 

B. In the Fall of 1965> a committee was selected to ascertain what 
might be the very best organizational pattern with such a 
large elementary school building. This resulted in the following 
committee recomuendatlons; 

1. The Principal was identified as the administrative head 
and the instructional leader. 

2. The Instructional Assistant was identified as the individ- 
ual who would assist teachers in curriculum organizational 
problems, etc. 

3. The Elementary Guidance Assistant was Identified as the 
individual who would assist the staff in providing for 
educational, vocational, and personal growth experiences 
for the child. 

The assignment of an elementary guidance counselor to this 
large elementary building may help determine feasible patterns 
and functions of an elementary guidance program for other 
large elementary buildings within our school district as well 
as for other school districts throughout the state of Ohio. 

II. PURPOSES OR OBJECTIVES 



A. Actualization of a plan for a pilot elementary guidance program* 

1. Outline overall program goals with the assistance of the 
Coordinator of Pupil Personnel Services and consultcuits. 
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2 . 

3 . 

4 . 

5 . 

6 . 

7 * 

8 . 



Employ an elementary guidance guidance 

Delineate the role and functions of the elementary guiaanc 

F^S^t^an elementary guidance advisory ccm^tee. 

Develop elementary guidance 

elementary school building with a population of approximauej^ 

D^i' 41"^^^^^ Pilot -elementarri^ 

SS’a system of accurate 

and all services rendered in the pilot elemenxary guiu 

Sn summary Report of <>he ^.ilot elewnt^^^^ 
TO^eot at the end of the first year to the Superinten_ent 
and to the State Department of Education. 

B. In 5 )lementation of the pilot elementary guidance project throu^ 
services . 

‘ ■ SvSve^^The°Lsistant‘1uS”t^^^ 

“2™. p.ycbol«l« *“ ,Mt^r 

building. 

c. np.Me^o nuestions this projec t- endeavor to answer. 

1 T„ +h. Initial vear of the pilot elementary guidance program 

what intact wlU the elementary guidance 
^ thHeachers' perceptions of the counselorB' role as 

measured hy an opinionaire scale 

0 In the Initial year of the pilot program, did the counselor 

have a significant impact on the ^idance 
c^lttee^ perceptions of bis role and functionsi 

з. Should the guidance orthHuot 

function after the end of the first year of the pilot 

project? 

и. How effective is the individual counseling of studentsT 

^ How effective is group counseling with children who are 
i”n?"ted as LvSg learning or behavior problems? 

6. To what degree wiU the guidance assistant be involved in 
parent -teacher conferences? 
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How will the counselor's in-service work with teachers be 
reflected in the use of guidance resources? 

III. Project Description 
A. The Project. 

1. Elementary Guidance Services will be developed specifically 

for Brookpark Memorial Elementary School. 

2. The formation of an elementary guidance advisory ccmmittee 

will be acccarplished at the beginning of the school year. 

3- Specific Functions 

a. coordinate the group testing program including adminis- 
tration and interpretation of results. 

b. develop in-service training for teachers in appropriate 

areas j such as: child study, test administration and 

interpretation and mental hygiene of teachers and pupils, 

c. counsel pupils who are referred to the coutiselor for 
specific problems 

d. coordinate the efforts of other pupil personnel services 
specialists within the school and community 

e. consult with parents and staff about specific pupils who 
are in need of special help 

4. Resources to be utilized. 

a. Visitations to other school systems having elementary 
guidance counselors 

b. Other specialists of Pupil Personnel Services (psy- 
chologists, nurses, guidance counselors, speech and hear- 
ing therapists, supervisors in reading, social science, 
art, music, attendance, audio-visual, and trades and 
industry. ) 

c. Contacts with social agencies (Family Services, Child 
Welfare, Children's Aid Society, Cleveland Guidsmce 
Center, Children’s Services, etc.). 

d. Educational Research Counsel of Greater Cleveland. 

e. State Department Division of Guidance and Testing 
personnel. 
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B TtM Staff Involved In Propoeed Project 
1. Profeteional Staff 



a. Project Director: Joieph Kornlck, Coordinator 

of Pupil Personnel Servlcea, wlU devote a portion of 
nil tljM to the project In the capacity of project 
olMctor • 



h. ^ eleoentary guidance aoeletant will be under the 
direct tupervltloa of the building Rrlnclpal, Hr. 
Anthony Bllchlk. 






JIT. 



u! I!u , *„ *^*^^ superintendent of Instruction 
and Mrs. Ithel Van Akin, Coordinator of BlcMeotary 

Bducatloo will act as consultants In the currlmiliM 
area . 



d. 



%e Elementary Guidance Assistant will be Mr. William 
Ha^en, who has a Master's Degree plus 45 hours toward 

S. In elementary school guidance at Ohio University 
yeers of elementary teaching, four years 
of military service, and one year as elementary guidance 
couMelor. Total salary: |8,255.50 and ♦949.38 for 



2 • Resource Personnel 

a. Dr. Bertha Stroud, School Psychologist 

b. Mrs. Mary Carter, School Nurse 

c. Jh . ^ank Houston, Speech and Hearing Therapist 

d. Ifr. Jama Brennan, Supervisor of Attendance and Safety 
a. Ifrs. Alice Britt, Reading Supervisor 

f. Mr. John Whipple, Supervisor of Audio-Visual 

3> Clerical and other 

««creta^ win be assigned to the project half- 
time (to be employed). 

C. Materials: 



!• Individual Tests 

Durren Reading Analysis 
Informal Reading Teat 
Draw-A-Man 

2. Group Tests - Ability 

toge-Thorndlke InteUlgence Test (Grades 2 and 6) 
Otis Alpha and Beta (As needed) 
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3. Group Teitf - Achievement 

Netropollten Reeding Reedineee • Xliiderft»rteo 
Stanford Achievement Teete (Oredee 1 and 3) 

STRP . Reading - Grade 6 

k. Student guidance materiala for elementary level 

Vocational and Pereooal*Soeial Growth (to be eelected) 
5* Reference Materiala (to be eelected by couneelor) 



XV. Budget and bnenditurea 


Budgeted 


Xxnended 


A. 


Peraonnel Coat a 


$I1,U0U.68 


♦12,955.08 


B. 


Teating Costa 


530.55 


413-36 


C. 


Conaultat ive/Rea ource 
Staff 


200.00 


200.00 


B. 


Material Coata 


200.00 


196.43 


X. 


Total 


♦12,335-43 


♦13,764.87 
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OEBCRIFTION OP QUHANCE ACTIVITIES 

Guidance servlcea at the elenentary level, deeigned for all 
children in gradea kindergarten through aix at Brookpark Nenorial 
Ileaentary School, were developed in accordance with a particular philoe- 
ophy. It vaa recognised that for the guidance aaaiatant to work 
directly with all 1,6^0 children vaa unrealiatic in teraa of both 
peraonal contact with each child and time limltationa. Therefore, 
the philoaophy adopted waa that the teacher, aa the peraon working 
moat cloaely with children on a continuoua day-to-day baaia, muat 
of neceaaity be the key peraon in the team effort of providing 
effective guidance for every child. Within the framework of auch 
a team approach, the guidance aaaiatant beat served the needs of 
every child by: (l) providing teachers, through the vehicles of 

in-service guidance meetings and individual consultative assistance, 
with the tools and techniques for effective and continuoua guidance 
within the scope of everyday claaarocm experiences and activities; 

(2) serving aa a consultant to teachers, aiminiatrators, and parents 
in apecial oases; (3) providing individual and groiip counseling 
services for those children in need of special attention and help; 

(U) sharing information with appropriate staff members on children 
referred for Individual or group counseling through meaningful 
ccomunlcatlon and records; (5) serving as a coordlnative link between 
teachers, penents, and sijeciallsts such as the school psychologist, 
nurse, and speech therapist. 

- 7 - 
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KAHWIMG CCWEREHCES WITH PRINCIPAL AND CCXUDimTCR CT PUPIL 
ITOSOroiEL SERVICES . 

Planning every pertinent phaae of the pilot elementary guidance 
program waa a ahared reaponaibility of the Coordinator of Pupil 
Peraonnel Servicea, the elementary principal, and the guidance aaaiatantr 
The baaic planning evolved during the year the pilot project vaa in 
operation and waa conaidered eaaential for two reaaona. Firat, it 
provided for a more coniprehenaive program of coordinated guidance 
aervicea. Second, it proved to be valuable in keeping all reapooaible 
partiea informed aa to the direction and progreaa of each phaae of 
the total program. 

Ihiring the I966-67 school year, daily planning and information 
sharing conferences were held between the elementary principal and 
the guidance aaaiatant; weekly conference! were held between the 
Coordinator of Pupil Personnel and the guidance assistant. A 
general description of the major elementary guidance activities which 
were developed and investigated as a result of these planning sessions 
are presented in the remainder of this section of the report. 

PIDIVIDUAL CQUKSmNS 

As outlined below, plans were developed for Inclusion of 
individual counseling as a part of the total program. 

1. A referral form was developed whereby teachers referred 
inipils for individual counseling. 

2. A form for reporting general Impreselons and results from 
individual counseling was developed to facilitate communication 
from the counselor to the teacher. This helped to provide 
counselor -teacher cooperation in working towaz'd a team 

effort of assisting children to achieve better school 
adjustment . 



er|c 
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3* Coofultatlon between the teacher and the counaelor coneerninc 
each child '■ progreaa and adjuatnent aa a reault of 
counaellng vaa provided. 

4. The permanent and cumulative recorda of each child referred 
for individual counseling vere atudied to provide pertinent 
information relative to the counaellng proceaa. 

5« When appropriate, claaaroom or playground obaervatlooa of each 
child vere made by the counaelor to provide information 
relative to the achool environment. 

6. Individual counaellng aeaiions lasted from thirty to forty- 
five minutes. Counseling sessions were arranged with the 
classroom teacher in accordance with the most sixitabla tiam 
within the classroom schedule to prevent undue interri^tlon 
of the ongoing educational program. 

7. The elementary principal was kept Informed of the children 
who were receiving individual counseling. 

During the time the individual counseling program was in operation, 
a total of 106 children were individually counseled. Each child vaa 

seen approximately 4 times, m a king a total ot 401 individual counsel- 
ing sessions. 

GROUP COUMSELIMG 

Counseling with small groups of children from grades two 
through six was centered around the areas of (A) underachievement, 
and (B) aggressive behavior. 

A. Underachievement 

Underachievers were identified by the counselor on the basis 
Of previous grades in comparison to measured ability and achievement 
as indicated from data contained on the permanent record. Before 
groups vere formed, an evaluation uf each child was made with the 
assistance of his teacher to ascertain if such children were presently 
underachieving and if there vere additional children the teacher 
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vitted to rtcoBneiid for ■■all group counitllJig. Tb« total group of 
UQd«rachiev«ra vaa t«anty*t«o childran. 

Ntetiog tine for group oounieling vaa eitabllahAd in accordanco 
vlth aach teacher *• eehedule to proride the most convenient aeeting 
tine in order to keep at a minimum anj interrtgption to the ongoing 
elafleroon educational program. 

At the time the child vaa iitervieved, the purpoaea of group 
eounaeling were explained, and each child vaa given the opportunity 
to participate in a group. Every child who vaa intervleved expreaaed 

Intereat in better achievement and agreed to be a member of a group* 

Four groupa vere formed according to grade placement and 
chronological age. The amalleat group conaiated of four children 
and the largeat group of aeven children. A total of tventy-two 
children participated In group eounaeling for underachievement. 

Group aeaalona vlth the counaelor vere conducted once a veek froa 
Janimry to May. 

The Initial meeting vlth each group vaa centered around 
abllltlea aa interpreted from atandardized teat acoree and effective 
■tudy and vork hablta. The remaining meetlnga vere devoted to aharlng 
of peraonal concema and auggeatlona for. improvement by the group 
nSwera . 

B. Aggreaalve Behavior 

Diirlng the achool year, five groupa of children vere Involved 
in group eounaeling centered around reapect for the feellnga and 
rlghta of othera. Twenty-six children vere referred to the counaelor 
by either the children's teachers or the school principal. Five 
groupa vere farmed baaed on grade and age of participants from grade 
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tvo to grado six. The siAlIest group was cospoeed of four neibers 
ajad the largest group had six nsmbers. Qroup sessioiui were eonducted 
oaee a week froa January to Nay. 

During these counseling sessions, social-interpersonal situations 
were presented in story fora by the counselor. The groiq;>s then 
participated in role playing of the presented situations. A 
discussion of attitudes and feelings developed fron the role- 
playing situations during which the children gained insight into 
the desirability of accepting and understanding other childjren as 
worthwhile nenbers of the school society. 

A total of 323 groip counseling sessions were held with the 
nine groups involved in the two classifications of group counseling. 
CRintTATIOW 

Chrientation activities with students were concerned with 
(1) students transferring to Brookpark Nencrial School during the 
school year, and (2) sixth-grade students entering the Jixiior high 
school next year. 

Forty-two students entering the elementary school during the 
year were oriented to their new school sitiiotioa in terms of the 
curriculuB, facilities and services available. Bach child was then 
introduced to his class and classroom teacher. 

The orientation of sixth-grade students entering junior high 
school was a joint endeavor between the guidance assistant, junior 
high school counselors and representatives from the seventh grade 
student body. B a ch sixth-grade student was ^sked to list tbs ^luesti of^e 
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thty had relatlva to the Junior high school program. The guidanoe 
aaalatant then visited each sixth-grade class to provide a general 
orientation in regard to the questions raised. Zn llay> a sixth- 
grade assembly vas arzanged at which time the Junior high school 
counselors and two ss'^'enth-grade representatives were introduced. 

The counselors and rejiresentatlves gave a detailed description of 
the facilities, activj.ties, program and services available at the 
Junior high school. IVo hundred and twenty-six sixth-grade students 
participated in the Junior high school orientation program. 

CTASSROON PROJECTS CW THE WCRID OP WCBK 

Recognising that children in the elementary school need to 
begin developing a broad aquaintance with the world of work as well 
as developing wholesaoe attitudes toward all kinds of Jobs in the 
American society, throe projects toward this end were Initiated 
during the pilot prog;i?am. 

A large and attractive three-sided display board picturing 
psopls at work was coiistructed. In conjunction with tha bulletin 
board, career paaphleta covering sixty different Jobs were obtained 
trm the New York Life Insurance Company. The display board and 
the paniphlets were nuule available to teachers in grades five and 
•ix* A display table was set up in each classroom and an introduction 
to tha materials was imde to ths boys and girls. 



o 
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Th« Mcoad project Involved the me of the eeriee of thirty- 

■Ix ”I Went To He " bodu by Greene* As thie amterial 

exrived near th<i end of the school year it vas med in only one 
third grade clajis and a special education class. The guidance 
assistant nade a brief presentation to each class describing 
the books and talking about the world of work in general tenns* 

Boys and girls were encouraged to investigate the occupation of 
their parents <md discuss their reading about Jobs with their parents. 
Children in both classes made extensive use of the books with sons 
children reading all thirty*six books in the series. 

The thir<l project involved the use of the National Dairy 
Councils* bock "What Can I Be trm A to Z". Two hundred and 
fifty students books were obtained from the National Dairy Council 
and distributed to all second grade teachers. The teachers made 
use of these in conjunction with the social studies curriculum. 

GROUP STANTtfiUDIZED TESTS 

The guidance assistant coordinated the group standardized 
testing program. One ^reek prior to the actual administration of 
each standardized test, teachers at the appropriate grade levels 
met for in-service instruction. These in-service meetings were 
held to inform teachers of proper test administration, the 
inarpose of the test, the testing schedule, etc. 

At the conclusion of group testing, the guidance assistant 
was responsible for collecting the completed tests and foxwardlng 
them to the central office for processing. When the test results 
were returned, a presentation was made to teachers in order to 
apprise them of the results and to offer suggestions for 
curriculum emphasis in areas where weaknesses were noted* 
o 
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The folloiring group tests were used: 

1. Lorge -Thorndike Intelligence Tests In grades two and six. 

2. Stanford Achievement Tests In grades one and three. 

3* Sequential Tests of Educational Progress -Heading In grade 



4. Metropolitan Readiness Test In Kindergarten. 

The nTsnber of stulents tested during the year at each grade 
level was as follows: 



In addition, make-up and auxiliary tests were administered to 
173 children by the Guidance Assistant. Auxiliary tests were 
administered at the request of teachers. The Otis Alpha and Beta 
tests were tised. 

ElEMEarCARY GUIDANCE ADVISCRr COMMITTEE 

An elementary guidance advisory committee was Initiated during 
the 1966-67 school year. 

The advisory comnlttee Included the following members: 

1. The elementary guidance assistant as chairman 

2. The building principal and the Instructional assistant 

3. An elementary school principal from another building within 
the school district 

4. The school psychologist serving the building 

5. The coordinator of pupil personnel 

6. The coordinator of elementary education 



six. 



Third Grade 
Sixth Grade 



Kindergarten 
first Grade 
Second Grade 



203 boys and girls Metropolitan Readiness 
231 boys and girls Stanford Achievement 

23? boys and girls Lorge -Thorndike 

Intelligence 

223 boys and girls Stanford Achievement 

180 boys and girls Lorge-^orndlke 

Intelligence 

180 boys and girls STEP Reading 
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7. Seven teachers, one representing each grade level frca 
kindergarten through grade six. These teachers were 
selected from those volunteering to serve on the comiittee* 

The function of this ccmnlttee was to inform the staff of 
guidance services, to assist in developing guidance techniques for 
the building, to advise on evaluation methods, to serve as demon- 
stration and guidance resource teachers at each grade level, 
to act as a liaison between the faculty and the giiidance assistant. 

Specific functions performed by the guidance committee were: 

1. Serving as resource study panel in conjection with an in- 
service faculty meeting concerned with the causal orientation 
approach to child study conducted by Dr. Ralph Qjemann, 
Director of Child Study - Greater Cleveland Educational 
Research Council. 

2. Visitations to the Euclid School’s elementary guidance 
program to gain ideas presented by recognized authorities 
in the aurea of elementary guidance. 

3. Participation in the composition and distribution of a 
guidance folder containing pertinent guidance materials 
for each member of the school faculty. 

4. Serving as resource teachers to convey various guidance 
techniques for classroom use to the staff. 

5» The presentation by the seven teacher members of classroom 
guidance techniques such as socio-grams, autobiographies, 
anecdotal records, and a mental-health "mailbox” to the 
staff at an in-service faculty meeting. 



IN-SERVICE GUIDANCE TRAINING MSETimS 

At each of the monthly general faculty meetings, a portion of 
time was allotted for elementary guidance orientation. On two 
occasions, outside resource persons were invited to discuss various 
phases of elementary guidance, 

A number of small group in-service meetings were held with the 
faculty. These 46 in-service training meetings consisted of the 
following activities: 
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(l) administration and interpretation of standardized group 
Intelligence and achievement tests; (2) sociometric techniques; 

(3) children's autiobiographies; (4) introductory i^ses of con- 
cepts and attitudes pertaining to the world of work; (5) teaching 
basic attitudes and concepts relative to the world of work as an 
integral part of the established curriculum; (6) anecdotal records; 
(7) meaningful parent-teacher confer (8) cumulative rec(U!*ds; 

and (9) guidance reference materials 

TMCHER-CCXlNSEIiCR CONSULTATIONS 

In order to make guidance* services for children at the elementary 

level meaningful, it was necessary for the counselor and teachers 

to have a m ea ns of conmunlcatlon* This was achieved throu^ 

consultative meetings relative to the following six general areas: 

1. Sharing and interpreting information on children obtained 
from school records and observations. 

2« Providing assistance at the request of teachers for 

effective me€uis of understanding and working with children. 

3- planning, and scheduling for group and 

individual counseling with children. 

4. Planning guidance related classroom activities in the areas 
of various elementary guidance techniques. 

5. Evaluating and reporting on pupil progress as a result of 
var?>ous elementary guidance activities. 

6. Providing, at the request of teachers, assistance with 
referral to the nurse, psychologist or speech therapist. 

Because of the varied time schedules of teachers in self- 

contained classrooms, no set schedule for consultative meetings was 

possible. Rather, it was based on need as requested by either the 

teachers or the co\mselor. Therefore, consultative meetings with 

teachers were held as time allowed either before or after school or 
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duriag tht preparation parioda taachart had whan thair cla«Mf vara 
in gya, art, or aualc. A total of U03 tuob ■aatinga vara bald with 
taaobara. Naatinga varied In length ftroa fifteen to thirty ainutaa. 

IMW-CCWFERBilCES A MD lARBir-TgACHER CCHTOIWCES 

Confaranoaa with paranta of children vho exhibited learning or 
aoeial adjuataant problaaa vithin the alaaantary achool prograa vara 
bald vith aixty-ona paranta during the couraa of tlia axpariawntal 
prograa. The aajority of confaranoaa vara initiated by the guidance 
aaaiatant aa a direct raault of either individual counaaling, 
group counaaling, or obaarvation of atudanta. In addition, 189 
talaphcna eontacta vara aada vith paranta to obtain infonaatlon, 

relay inforaatlon or foHovup on plana for the grovth of indlvldml 
children. 

Participation in Farant-Taachar confarancaa held vith the 
guidance aaaiatant vara in no vay intended to replace the regularly 
achadulad parent-teacher confarancaa conducted by each alaatntary 
teacher during the couraa of the achool year, lather, theaa 
thraa-vay confarancaa vara unlgua in that they provided an add- 
itional aarvlca to paranta in caaaa beyond the acopa of the 
regularly achadulad parent -teacher conferencea. The guidance 
aaaiatant participated in a total of aixty-aeven parent -teacher 
confarancaa during the courae of the elementary g\iidanca program. 

The follcvlng general plan vaa uaad during each conference: 

(1) pertinent aapecta of the child' a adjustment problem vere 
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d«icrlb«d to the porenta in datmll; (2) Informtlon trm tha 
ehlld’a achool racorda m intarpratad to paranta In a aaaningful 
(3) Incarnation ralativa to tha child* a out**oC*achool anvlron* 
■ant vaa ohtainad frcm tha paranta; (4) auggaatlooa and racooModa* 
tiona wara aada to tha paranta; (5) whan nacaaaazy, rafarral vaa 
nada to othar achool apacialiata or apprcpriata ceaBunlty aganeiaat 
COgTOHAnOW with PSYCHC3L 0GI8T. SPEaSCH THERAPIST AMD NURgg 

Broolgpark Memorial Xlamantary School* a pupil jjwraonnal taam 



oonaiatad of tha aarvlcaa of a achool payehologiat on raqiMat» a 
apaach tharapiat aaalgnad two daya par weak and a achool nuraa 



aaaignad thraa half-daya par waak. Tha coordination activitiaa with 
tha pupil paraonnal taam waa tha raaponaihllity of tha guldanca 

aaaiatant. 



ZKiring tha achool year conaultation and coordination with tbaaa 

apacialiata provided a aaana of aharing pertinent information about 
chlldran. 



Seventy auch conaultativa and coordinating activitiaa vara 
acconpllabad with the achool paychologlat, fifty-fotrr auch meatlnga 
wara held with tha apaach tharapiat ^ and thirty-two oontacta wara 
made with tha achool nuraa. 

Zn addition, tha guidance aaaiatant and taachara wara involved 
in twanty-fiva caaa confarancaa with vmrioua aembara of tha pupil 
paraonnal taam« 

BPAng) GUIMIX;g ACTIVITIBS 

During tha couraa of tha alamantary guldanca program, varloua 
activitiaa ralativa to tha total program vara engaged in aa foUowi: 

1. Praaantatlona of tha Baraa Schoola elementary guidance 
program wara m ad e to tha following groupat 
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•• Brookpark Memorial Sarant Ttachtre Aatooiatloa 
D. Kent State Uhlvepflty B3d;ea«ioii clattea 

c. Berea Liooa Club 

d. N.D.B.A. Elementary Guidance Inatitute at Ohio 
Univeraity 

e. Berea Elementary Principala Neetinf 

f . Berea League of Women Vo-bera 
g* Parma guidance counaelora 

h. Berea guidance counaelori. 



2 . 



]^raonnel from the Garfield Helghta School ayatem viaited the 
Berea School Syatem in order to obtain ideaa relative to 
planning their elementary guidance program* 

Th« eonmutty retources utilleed during tha 1966-67 •ehool 
ywr Inclined Bay Beouta, Big Brotbera Organiiatioo, Itally 

Clavalwai Hsgrlng and Speech Center/ 
^ the InltUtl* of the Y.RC.A. Ore-Y progrea for boya 
in gradea four through aix* 



reviewed throughout the achool 
year and aiiggeationa for uae of guidance materiala and 
techni<iuea were made when appropriate. 



5. Wie guidance aaaiatant aerved aa a diacuaaion leader during 

JL!!!r Semlnara for teachera conducted by the 

Berea City Schoola. 



6. Ccmajatatlon and Coordination aer'/lcea were provided to the 

Cuyeh^ County Probation Officer and the Berea City Schoola 
Attendance Officer aa needed. 



7* The guidance aaaiatant participated in an Amblyopia 
Screening program and aaalated in coordination of the 
Klnderc^ten regiatratlon program conducted at the Brook- 
park Memorial School. 



THE DAILY LQC^ 



During the .ohool y«Mr, th. guldMoe M.lftuit recorded eU 
•otivltlee and peraonal contact, in a dally log. A auaaary of 

aajcr afctlvitiaa and paraonal oontaote ia piaaented in 'the chart 
on page 80. ' - 
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Pftmr'Loo ButMunf 





Sept. 


Oct. 


kfov. 


Dec. 


mga 

Jan. 


Feb. 




Apr. 


MiV 


iToUl 


Indivlduil 

Couniellng 


22 


38 


Ul 


51 


47 


40 


76 


U3 


43 


1 401 


Group Cotmaellflc 


0 


0 


0 


2 


26 


32 


33 


21 


9 


1 123 


ClAtirooD Obitrvatloiui 
Children 


12 


16 


7 


1 


2 


0 


8 


2 


2 


1 ^ 


Znterpretetlon of 
Peychologlcal Reporte 


2k 


10 


6 


0 


1 


0 


0 


1 


2 


44 


Parent-Counaelor 

Conferences 


6 


9 


16 


1 


1 


8 


10 


5 


5 


1 


Perent-Teacher 

Conferences 


3 


8 


9 


9 


7 


12 


9 


4 


6 


67 


l^arent Contacts 
Telei>hone 


11 


31 


25 


19 


14 


23 


23 


12 


31 


189 


Ftlnclpal Conferences 


21 


20 


Ik 


19 


25 


27 


23 


10 


27 


186 


Psychologist 

Conferences 


12 


10 


5 


6 


5 


4 


5 


6 


17 


70 


Speech Therapist 
Conferences 




8 


3 


1 


7 


4 


6 


3 


8 


54 


Hurse Conferences 


6 


1 


2 


2 


4 


9 


2 


1 


5 


32 


Cooordinator Pupil 
Services Conferences 


3 


5 


k 


5 


5 


6 


4 


4 


6 


42 


Consultation with 
Teachers 


h3 


U6 


28 


30 


47 


37 


47 


37 


88 


403 


In-Service Heetings 


11 


3 


7 


4 


4 


4 1 


3 


6 ' 


6 


48 


Case Conferences 


0 


3 


3 


2 


1 


1 


5 


7 


3 


25 


Orientation 
(new pupils) 


3 


13 


5 


1 


5 


7 


0 


5 


3 


4a 


Auxiliary Testing 


2 


8 


27 


4 


32 


4 


17 


36 


43 


173 




(mmR III 

EVALlMTZar OP PROJECT ARD ANALYSIS OP OATA 

The Pilot SlonontAry Projoct ftttraptod to ftoivor a nmbor of 
apoeific qnaationa. Varloua tachniquai and aathoda vart titlllMd 
in an affort to avaluata tba profraa and prerida an adaquata tmmmr 
to the quaatioua that vara raiaadl. 
ftuesTicw OH! 

In tba initial year of tha alaaantary guidanea prograa, what 
ia^ct will tba alaaantarj fuidanca program bara on tba taaebara' 
parcaptiona of tba eounaalor'a rola aa aaaaurad by an qpiniooaira 

acalat 

lliBantaCT Qnidanca Opinieoaira 

In an affort to provide data relative to quaation #1» a Likart- 
typa opinieoaira aeala waa adapted frcai an original inatrmant develop* 
ad by Rainaa.^ Tba criginal inatruaant conaiata of 95 itaao, ia 
divided into tan eatagoriaa, and raquaata taaebara to indicate who 
they think ahould have tba primry raaponaibilitiaa in parfanaing tha 
aetivitiaa that are Hated. Taaebara have tba choice of indicating 
tba folloiringt Teacher^ Counaalor, Principal, Other Special Paraoonal, 
Aetivitiaa Should Not Be Incliidad. 

Tha inatnnant uaad aa part of tba pilot project baa 71 itasi 
(aaa appendix) . Tha taaebara wasra raquaatad to indicate tbair 
opiniona of each of tba aetivitiaa on tba baaia of tba following aeala 1 
I Stronaly Agree that tbia activity ahould be a raaponaibility pri* 
varily of tha alaMntary guidance counaalor; I Aaraa that thia 
activity ahould be a raaponaibiUty priaerily of tha alaaantary guid- 
ance counaalor; X Diaagraa that this activity ahould be a raaponaibil- 
ity priaaurily of tba alaaantary guidance counaalor; I Strongly Diaagraa 

Bill Rainaa, ”A Study of tba Rola of tba Counaalor in tha HaaMn- 
tary Schools of ChlcT (tlhphbHabad Ph.D. diaaartation. Dept of 
Iducatlon, Ohio Univaraity, 196t) , $ ^ 



■ 
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thftt thif Activity should bs a rosponslbillty porlMArily of ths 
AlAMntAry guidAnce counselor. A one to four point scAls was Assign- 
Ad to ths rssponses with tbs sost fAvorsbls rssponas being given a 
rAting of four. 

A "beforA-After** single group design sms used to deteraine 
whether the counselor bed An iapAct on the teAchers' perceptions of 
his role end functions* A totAl perception score was detendned on 
both the pre-test end post-test. The Wllcoxon Nstched-FAirs 
Signed-RAnks test was used to test the null hypothesis tbet there is 
no difference between the teechers* pre-test And post-test totnl 
perception scores. The following formula was used: 



The difference between the pre end scores resulted in a 
s vAlue of -3.21. A "«** of -3.21 indicAtes a ”p" of .000? level of 
significance. Since .000? is beyond the .05 level of signiflcAnce, 
the null hyphothesls is rejected end the Alternative selected which 
would indicate that the counselor did Indeed have an ia^act on the 
teachers' perceptions of his role. It is felt that having an Inpact 
on teachers' perceptions is the first crucial step in achieving an 
effective guidance progran for all children. 

QUgSTICWTWO: 

Did the counselor have a significant inpact on the guidance 
conmittee’s perceptions of his role and functions? 

The opinionaire scale was also used to answer question #2. 

The Mann-Vhltney U Test was the test statistic used to test the null 
hypothesis that there is no significant difference between the total 



I . K (N-1) 
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p*rc#ptioo fcore of the guidance advieory cooBlttee and other ne»* 
here of the etaff vho were not aeniberi of the oonaittee. The 
foUcering foraula iiae ueedt 

U-AIy 

E ■ 

Though a poeitlve change favoring the guidaiice conaittee took 
place, the change vae not eignificant. Perhape more frequent neet- 
inge and involvenent of the coanittee in the planning etagee would 
have had a aore profound effect on the comd.ttee*e perception! of 
the couneelor'f role. 

QiaSTICW- THREE! 

the elementary guidance advisory conmiittee continue 
to function after the end of the first year of the pilot project? 

experiences frcsQ the pilot project, the elementary 

guidance advisory coeanittee should continue to function during the 

second year of the elementary guidance program for the following 

reasons} 



1 . 



T he a dvisory committee provides a vital service throuid^ 
communication of the over-all goals of the guidance prosram 
to a large staff of fifty-two teachers. 



2. Committee members serve as resource personnel by demonstrat- 
ing to the staff the various guidance techniqiMs appropriate 
for teacher use in self-contained classrocms. 

3. The advisory caimdttee serves as a liaison between the staff 
and the guidance assistant relative to the iimiroveoient of 
guidance services. 



The effectiveness of the in-service guidance training 
program is enhanced by the cooperation of the advisory 
coomlttee. 



5. Involvement of administrative and supervisory personnel on 
the advisory ccomittee provides guidelines for ths expansion 

of elementary guidance services to elementary schools through 
out the system. 




-24- 



*•* •«*ctlv*neM of the 

laomduoi «nd et-oup couiuialtng lervlcoB provided to chlldpen. 

To determlfHi entirare to theee queetlou*, teeehere who referred 
ohiOdren for eltfer indivlduel or group counwllng irere requeued to 
reepcBd to the foUowlng eveluetion Isetriaaeats 

Byaluetlon of Ind lvlduel or Qromp 



Report 00 



lut (Chlld'a NaM) firit 



Oredt 



®y 

(Tfwwher’f SS) 



Coimiellng and Guidance vaa individual 



group 



1 . 



J***™**!® in the clMirooe, the reeulte of couneel- 
ing end guldeaca for thie child indicete the foUowing: 

Ifo lleg • 

Poeitive Change Change Change 



A. Social Adjuatment (Partic- 
ipation in claaarooBi activitiea; 
Vc^kM well with peers and 
teacheri; etc.) 



B. lttcitlona.l Adjustment (Gives 
apprqprlate responses in 
claasrooB, playground, etc. 
Moody; Imimture; cries easily) 

C. Academic .Adjustment (Achieve- 
laent coomensurate with known 
ability; ccnpletes assignments 
on time; Inprovemeut in grades) 

2. Were the Caunseling and Guidance 
servicBs provided to this child: 



Adequate Of Some Help Of Ho 

Help 



3* PJrom your observation, has coun- 
seling for this child been of: 



Great Moderate Ho 
Assistance Assistance Assist- 
ance 



Would this child benefit from 
additional guidance and counsel- 
ing next year? 
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QUBOTigr fOUR! 

How effective le individual couneeling of student «f 

An analysis of data obtained frcm teachers on the one-hundred 
six students who participated in individual counseling indicated 
that the counseling program was successful in a majority of cases. 

The following data is xnresented to support this opinion: 

1. In the areas of ciither social, emotional or academic 
adjustment, seventy-two students (68J) showed a positive 
change in adjustment, thirty-one students ( 29 <) showed no 
appreciable change in adjustment, and three students (3i) 
showed a negative change in adjustment as a result of the 
Indlvidiml counseling program. 

2. Counseling and guidance services provided to individuals 
were considered adequate for twenty-ei^t students (27#); 
of some help for sixty-four students (60#); and of no 
appreciable help for fourteen students (13#). 

3» Individual counseling was considered to be of great 
assistance for twenty-two students (20#); of moderate 
assistance for seventy-three students (7^); and of no 
assistance for eleven students (lO#). 

4. Teachers reccsanended that additional counseling would 
benefit ninety-four student! (89#); and be of little or 
no appreciable benefit to twelve students (ll#). 

QUBISTIOK FIVI! ; 

Hew effective is group counseling with children who are ident- 
ified as having learning or behavior problems? 

An analysis of data obtained from teachers on the forty-six 
students who pa3rtlcli)ated in the nine groups receiving counseling for 
either under-achievement or aggressive attitudes indicated that the 
group counseling program was successful in a majority of cases. The 
foUowjjig data are presented to support this opinion: 

1. Xq the areas of either social, emotional or academic 

adjustment, twenty-seven students (59#); showed a positive 
change in adjustment; eighteen students (40#); showed little 
or no appreciable change in adjustment; and one student (l#) 
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■bcwed a negative change In adjuitment aa a result of the 
group counseling program, 

2. Counseling and guidance services provided to groups were 
considered to be adequate for eleven students (24<); of 
some assistance for twenty-seven students (59j); and of 
no appreciable assistance for eight students (17<). 

3* Group counseling was considered to be of great assistance 
for eight students (1T5&); of moderate assistance for thirty 

students ( 65 ^); and of no appreciable assistance for eight 
students (17^). 

h. leaehera rucomnenaea that additional group counseling would 
benefit forty-tvo students (gijt), and be of little or no 
benefit to four students (9^), 

QUBSTigg SEC: 

To what degree should the guidance assistant be involved in 
parent-teacher conferences? 

The degree of involvement of the guidance assistant in parent- 
teacher conferences was obtained from the daily log. The number 

of parent -teacher -counselor conferences held during the year is pre- 
sented in Table I. 



Table I 

Number of Parent -Teacher -Counselor Conferences 
on a Monthly Basis 



Sept. 


Oct. 


Nov. 


Dec. 


Jan. 


Peb. 


Mar. 


April 


May 


Total 


3 


8 


9 


9 


7 


12 


9 


4 


6 


67 



A total of sixty-seven parent -teacher -counselor conferences were 
conducted during the school year. 

An informal interview was conducted with teachers involved in 
these conferences as to the value of this service. All teachers 
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interviewed expressed the opinion that such three-way conferences 
were of definite value. The concensus of the teachers interviewed 
was that such three-way conferences should in no way replace the 
regular parent -teacher conferences. However, teachers considered 
these conferences to be helpful whenever assistance was required 
in interpreting learning and behavior difficulties and in making 
recommendations to parents for the improvement of their child’s 
adjustment to the educational program. 

QUESTION SETM! 

How will the counselor’s in-service work with teachers be 
reflected in the use of guidance resources? 

At the conclusion of the school year, the following rating 
scale and summary of in-service activities were submitted to the 
st€iff in order to measure the extent to which they utilized 
twelve guidance resources during the year. The results are 
presented in Table II. 

An examination of the data from Table II indicate that the 
teaching staff made greater use of guidance resources as a result 
of the in-service program. Therefore, it would seem that the 
teachers would become more involved in providing improved 
guidance services to all children. 

The data suggests that in-service training should be inten- 
sified in the areas of parent conferences, autobiographies, the 
school nurse, the speech therapist and health records during the 
second year of the elementary guidance program. 
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rat™ scale of guidance RESCTfRnTfiq 



ORADB ICTEl TEACraHG; SBC: MUOTAL SIATUS 

YEARS TEACHINGr AT BRCXTOARK MBMCKEALj 






As a member of the Brookpark Memorial Elementary School staff during 

September 1966 through May 1967, you experienced 
some of the in-service activities listed on the attached sheet. 



e are interested in determining to what extent these experiences 
way ve s imulated you to use the records ^ materials, technioues. 
OT resources listed below . Using the rating scale, please indicate 
the degree of change you associate with your in-service experiences. 



I beli-dve I xised the resources listed below to assist 
me in a better understanding of children in my classroom 
according to the following scale." 



(5) »tach More (4) Here (3) No Change (2) Less (l) Much Less 

WWWMKlfKIfMICMKKMM 

Change Less Much less 

MftTERIAIB. & RE80rrRf!Tgg ® 



1. 


Cumulative Records 


5 


4 


3 


2 


1 


2 . 


Test Information 


5 


4 


3 


2 


1 


3. 


Parent Conferences 


5 


4 

y 


3 


2 


1 


4. 


Health Records 


5 


4 


3 

«> 


2 


1 


5. 


School Nurse 


5 


4 


3 


2 


1 


6. 


Speech Therapist 


5 


4 


3 


2 


1 


7. 


School Psychologist 


5 


4 


3 


2 


1 


8. 


Occupational Literature 


5 


4 


3 


2 


1 


9. 


Guidance Reference Materials 


5 


4 


3 


2 


1 


10. 


A\it obi ographles 


5 


4 


3 


2 


1 


11. 


Sociograms 


5 


4 


3 


2 


1 


12. 


Anecdotal Records 


0 


4 


3 


2 


1 
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BROOCMK ELEMENTARY SCHOOL - OUZDAIICS PROGRAM 

BCNMunr or zn-servicb AcrivmEB 
1966^7 

1* roUow-up on ptychologlat * ■ recoonendaticoc . 

8. ClAtf Analytic Profil® utlng tectlng ratultt. 

3* DlBlatlo - An overvltv of guidanct tarvicet. 

Dr. Lift on - Euclid EltMntary Guidance Meeting. 

5» Aiiictanee in referring children to the: 

ptychologitt, nurte, apeech therapiat. 

6. Standardised Groiq? Testing - adainlatration and interpretation. 

7 . Aaalatance in understanding children through the use ofi 

soeiograaa, autobiographies, anecdotal records. 

8. Assistance with parent conferences. 

9« Orientation - Grade 6 to 7. 

10. Orientation - fron hoeie to kinderc^irten . 

11. Dr. OJeioann - Causal approach to behavior. 

12. Guidance Folder. 

13 • Dr. Heraan Peters - Euclid Elewentary Guidance Meeting. 

1 ) 4 . Mental Health M&ilbox. 

15* World of work inforoation. 

16 . Guidance referral procedures. 

17 . Case conferences. 

iB. Students in group counseling. 

19 . Dr. Weaver and Mr. Sheley - State Dept, of Education. 

20. Lesson plan ccmaents. 
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TABLE II 

SUMHIO^CF TEACHER RESPONSES FERTAINIIia 
TO USE OF GUimHCE RESOURCES 



Resource 


PERCEWT OP STAFF 
BIDICATING AN I1!CREASED 
USE OF SSOUBCES 


Guidance Reference Meterlale 


72< 


Test Information 


50* 


Anecdotal Reccxrda 


h7ft 


Sociograma 




Cumulative Records 




Occupational Literature 


41* 


School Psychological Services 


40* 


Parent Conferences 




Autobiographies 


36* 


School Nurse 


34* 


Speech Therapist 


30f> 


Health Records 


15* 



o 
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CHAFTER IV 



CONCLUSION AND REC 0 M 4 ENDATI 0 N 8 

The pilot elementery guidance prograa conducted at firockpark 
Memorial Elementary School during the I966-67 achool year vae 
deaigned to acconplieh two purpoeee. First, it vae designed to 
establish a meaningful guidance program feasible for a student pop- 
ulation of 1,650, through the investigation and Implementation of 
various guidance services. These services are described in Chapter 
Two. The second purpose was to establish apprqprUte guidelines for 
the continuation and improvement of the program during the second 
phase of the project during the I967-68 school year. 

The following conclusions and recomnendatlons are based on the 
experiences and evaluations gained during the first year of the pilot 
project 

Conclusion; Individual counseling with students was found 
to be of value in assisting students towards achieving a better 
school adjustment. 

Recceme ndations ; The individual counseling program should 
continue to be a vital part of the over-all guidance services pro- 
vided to children. The initial Identification and referral of students 
for this service should continue to be the responsibility of the 
classrooD teacher. Referral for counseling should continue to be 
made on the appropriate form by the classroom teacher. Pinal 
selection and scheduling of students for individual counseling should 
be the responsibility of the guidance assistant. 

II . Conclusion; Group counseling with small groups of four to 
eight students with similar problems or concerns was found to be of 

value in assisting students towards achieving a better school adjust- 
ment. 



o 
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SSSSSSSSSfitioc^, Group couattllng ihould continue to be a 
pert of the guidance eervicee provided to etudente . Identification 
end 2*eferral of etudente for thie eervice ehould be prioarily the 
reeponeibility of the claeerooi teacher. Pinal eelection and 
echeduling of etudente for group couneeling ehould be the Joint ree- 
poneibility of the teachere and the guidance aeeietant. Group coimgel- 
Ing ehould probably be limited to etudente identified ae either 
underachievere or etudente exhibiting aggreeeive behaviore within the 
•chool environment. It ie recommended that the co^poeition of groupe 

will be on the baeie of eimilar probleme and chronological age of 
etudente . 

Coneultation and coordination between teachere 
•nd the guidance aeeietant in regard to children involved in either 

Individual or group couneeling wae found to be an eeeentlal aepect 
of the team approach. 

Recceawndat ione ; Coneultation with teachere ehould be 
continued and Inproved. It ie euggeeted that an appropriate form be 
devleed to keep teachere informed of the progreee of puplle, and the 
echeduling for continued couneeling. ScheduUng periodic meetinge 
with teachere to aeeeee progreee, make recomtendatione and evaluate 
the adequacy of euch reconmeadatione ehould be the reeponeibility of 
the guidance aeeietant. Teachere mey wleh additional meetinge ae the 
need arleee. Reporte of euch coneultative meetinge ehould be record- 
ed and filed in the etudentfe' guidance folder. 

IV. £onclualont Coordination of the etandardieed group teetlng 
program, peychologlcal eervicee, epeech and hearing therapy eervicee, 
and the echool health program proved to be eeeentlal in i«Mtvin g thece 
eervicee a meaningful part of the total guidance program. 

o 

ERIC 
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Recc rnn e nd atloni The coordination of the above eervlcea and 
programs should be continued and improved. Psychological referrals 
should be a joint responsibility of the teacher > principal and guid* 
ance assistant. Psychological reports and recosnendations should be 
interpreted to the teachers by the guidance assistant. Scheduling of 
speech therapy classes and hearing tests should be the joint respon- 
sibility of the speech and hearing therapist and the guidance assist- 
ant. Apprising teachers of students with health problems should be 
the joint responsibility of the school nurse and the guidance 
assistant. When needed, case ctmferences on students should be con- 
ducted by the guidance assistant with piq?ll persomieX specialists, 
dassroom teachers, and principal. 

^ Conclusion : Parent -teacher-coimselor conferences were 

found to be valuable in helping the pcurents, teachers and counselor 
obtain a better understanding of the student. 

^^econaendatloni Parent-teacher-counselor conferences should 
continue to be a part of the guidance program. Such three-way 
conferences should not replace the regular parent-teacher conferences, 
but should be used in those cases where teachers request the assist- 
ance of the guidance assistant. Planning and scheduling of three-way 
conferences should be a joint responsibility of the teacher and 
guidance assistant. Reports of these conferences should be made and 
filed in the student’s cumnulative record. 

VI. Conclusion: Guidance in-service training proved to be 

valuable in promoting the use of guidance resources and techniques. 

Recommendation : The guidance in-service training program 




shoTild be expanded and improved. The guidance assistant should pro- 
vide the leadership for in-service activities. The elementary 
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«uldMc* cewitte* •hould pUy , role in M.lttlng the guKUnee 

ouMelor In developing end p l a nnin g the ln>eervlce progrene. in 

eoBw euee, it it rec<*«ended that the guidance eoailttee aetlit In 

PWeentlng appropriate guidance teehnl,ue. to group, of teacher.. In- 

•ervlce training actlvltle. .hould include etandardleed teet adaln- 

letratlon orientation, Interpretation of group teet reaulte. the uee 

emulative recog:^., pemanent record., autoblographle., anecdotal 

record., .oclomtrlc., mterlal. relative to the introduction of 
ohlledf^n to tho Tforld oT vqpIc* 



vn. ^cluelon t The el*»ent«y guidance advl.ory comlttee 
found to be ee.entlal to the aucce.a of the pilot project. 



~”“°d*t i°a» The eleoeotary guidance advl.ory ecaaittee 
ehould continue to function during the eecond year of the project. 

It 1. reccmwnded that the ceenittee be ccepoeed of one teacher fro« 
each grade-level, kindergarten through .lx, and .uporvi.ory and ad- 
■inirtratlve per.onnel. It would be wlae to have the comlttee 
function a. a cc«unlcatlon Uai.on with the faculty, aa.l.t In plan- 
ning the In-.ervice training prograa, and provide recottwadatlon. for 
evaluation of the total prqgraa. The guidance aealatant .hould 
.cl»dule monthly meeting, of the ccamattee and .erve a. it. chairman. 

vm. Con clualon ; The dally log of actlvltle. maintained by the 

pomaalw proved valuable in keeping the building principal Infonaed 
of the guidance actlvltle. and peraon. contacted. The log alao pro- 
vided a mean, of ...e.elng the balance of vw-lou. guidance actlvltle.. 



SS S . g»»ndatlon : The dally log .hould continue to be uaed In 
the aecond year of the program. It 1. .ugge.ted that the daily log 
be .hared with the building principal a. a mean, of communicating the 



ly order to aecertain the degree of counselor involvement In the 



vmrloui g\iidanot.4ctivitle«. 



-36- 



ELKMEKTARY aUIIA^?CE OPINICKAJRI 

1* Hav€ an Individual confercnca with aach na¥ child tziuiffarring 
Into tha school during tba year. 

2* Taka pupils new to tha school on a tour of tha school plant. 

3» In tha Spring, prepare students for tha next higher grade or 
school, by group discussion and visits. 

4. In tha fall, conduct class discussions on school purposes, rules, 
facilities and staff assibars. 

5. Arrange ”gat acquainted" activities for students. 

6. Meet with parent groups to acquaint than with tha various aspects 
of tha school program. 

7* Plan and coordinate the school orientation prograa. 

8. Provide in-service education for staff regarding orientation 
services . 

9* Conduct case studies of children presenting special learning or 
adjustaient problaios. 

10. Adainlster socloae'Lric inventories to gat additional peer adjust - 
sent inf onset ion. 

11- fiusnariza and interpret the soclcoetrlc results and develop plans 
to facilitate peer adjustment. 

12. Administer personal data blanks, autobiograj^ies, or coaplatlon 
sentences as student appraisal devices. 

13* Periodically make observations and write anecdotal records on 
children selected for stuily. 

14. Conduct an in-service education program for the staff in the area 
of pupil appraisal. 

15 . Visit the hone of pupils presenting special problems. 

16 . Involve pupils in self -appraisal activities so they nay better 
knew their own strong and weak pointr. 

17 . Administer school ability group tests (l.Q.) 

IB. Interpret to each individual pupil his school ability group test. 

19 . Administer group achievement tests. 

20. Discuss with the class the meaning of group achievement test 
results. 



resSIst^ individual pupil his group achievement test 



o 
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22. Biiciiaa with groups of peronts th« aieanlng of achiovtmient tost 
results . 

23. InteiT?ret to Individual parents their child’s group achieveaaent 
test results. 

24. Analyzing the instructional iinplications of the ability and 
achievement test results. 

25. Use the groiqp test results for diagnostic purposes (identifying 
students who are not working up trability;^ who are In^d 

of e^lchment or special he3p, ones working below grade level 
work} . 

26. Coordinate and plan the school’s testing program* 

27. Conduct ln-»ervlce eduoatlcn for ataff regarding the standard- 
ized testing program, 

28. Test new pi^ils transferring to the school without adequate 
ability and achievement test results. 

29. Analyze cumxilative record information to better understand the 
child, 

30. Conduct in-service education for staff regarding the effective 
use of school records. 

31. Evaluate instructional materials regarding the picture they give 
children concerning the world of wcxrk, 

32. Plan activities (discussions, field trips) to stimulate interest 
in the world of work. 

33 • Help children develop the attitude that all honest occipatlons 
are worthy of respect. 

34. Develop and teach a unit on the world of work. 

35. Teach children methods for effective studying. 

36. Develop and teach a unit on ”How to Study.” 

37. Obtain and show guidance films and discuss them with the class. 

38. Discuss with groups their future educational plane. 

40. Develop a self-appraisal unit whldi students could cdmlete 
prior to talking about their future goals. 

41. Provide individual conferences in which students might discuss 
their future goals and plans. 

42. Identify and refer children to the school nurse. 

43* Identify and refer children to the speech therapist- 



o 
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44. Identify and 3*efer children to the echool peychologiat. 

45. Identify and refer children for paychiatrlc help. 

46. Identif;y* and refer children to camiunity agencies. 

47* Reconnend chili? to be screened to special classes for the 
gifted or slew learners. 

48. Screen children for special classes by individual testing - 
(Stanford-Binet). 

49. Discuss referral sources and procedures with the staff. 

50. Help children who are not doing well to develop effective sifcject 
Boatter skills. 

51. Have an ind5.‘'dLdual conference with the children who are not 
achieving as they should. 

52. Meet with small groups of children on a regular basis who present 
attendance, behavior, or leaurnlng problems. 

53* Develop and teach units on social and emotional adjustment. 

54. Schedule and conduct class sessions in which the children may 
e3(press their feelings about matters concerning then. 

55* Plan sessions to help the children to better understand ar»d cope 
with their emotions. 

56. Develop a mental health unit in which children discuss or write 
about their fears, their angers, and their problems. 

57* Conduct an in-service education program for staff members regard- 
ing mental health in the classroom. 

58. Provide individual counseling on a continuing basis for those 
children presenting learning or adjustment difficulties. 

59» Do diagnostic work with children presenting problems. 

60. Obtain guidance materials and films for the teacher* 

61. Assist the teacher in the appraisal of students. 

62. Help the teacher cope with children who present learning or 
adjustment problems. 

63* Make recommendations for currlculxmi change. 

64. Arrange parent conferences to discuss the academic progress 
and adjustment of the child in school. 




65. Arrange parent conferences to discuss the child who exhibits 
social and emotional problems in school. 
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66. Arrange parent conferences to discuss a home or family problem 
irtiich is affecting the child's school adjustment. 

67. Arrange parent conferences to discuss a child's needing help in 
terms of special class or agency refen*al. 

68. Provide counseling for jjarents who wish it if the family problem 
is affecting the child's school adjustment. 

69. Meet with smaU groups of parents on a regular basis when they 
have children with similar problems and the parents wish help. 

70. Provide leadership in evaluating guidance services. 

71. Conduct research regarding guidance services. 
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HROOKEftRK MEMORIAL ELEMENTARY SCHOOL 
REQUEST FOR GUIDANCE SERVICES 



Referral Date _____ 
Pupil ’ 0 Name 

(last) 

Grade* _________ 

Address 

(street Address) 
Father’s Name _____ 

Mother’s Name _______ 

Pupil presently lives with 



Referred by 



Birthdate 



(first) 

Room Teacher 



P hone Number 

(city and Zone) 

^Occupation 



Bus. Phone 



Occupation 



Bus. Phone 



Relationship 



(Guardian, 



Siblings (Names atnd ages) 


1. 


2. 




3. 


4. 


5. 


6. 


7. 


8 . 


9. 


10. 



step, foster 
etc. ) 






T 



Date entered Berea Schools: G rade(s) repeated 

Previous schools attended (inside and outside Berea Schools) 



Reason for Referral: 



Nature of the Child’s Problem; (Please indicate the natiure of the child’s 
problem and the reason for referral. Please give specific ejcan^les of 
beliavior or disabilities which require study. Use back of sheet, if 
necessary. ) 



Intelligence & Achievement; (Please complete the attached stanine chart 
using the most recent individual or group Intelligence and achievement test 
results) 

How does daily work compare with the intelligence and achievement test 
results? Above e 3 qpected 

^Below eaqpected level A t expected level l evel 

Outstanding Abilities and/or Interests; 



Academic Weaknesses; 



What ie thi Partnti* attltudeT 









Po you havt any inforaatioo rtjgardirm child*! ham lifaT If y . PlaMt 

smttr. 



Phyilcal dliablHtlei or health problam t 



gait or Preiant ThagaapyT (Ptychologlcal. paychlatrlc, iptach and haarina. 
I ii&riical> tt^ 

i 

I Pleaaa attach hearing check report . 

What la tha dailrad goal of cooniallng for thli chliaT 



Teacher's Signature 

grlaclpal's Cosienti: 




Service 

I n regular sequtnee 
High Prlcjrlty 



^Inclpal^s Algnatture 

Date 
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STAUfORD ACKHVB4EIIT TESTS 



Ham 



STANINS mSFlUS 

Bate 



8chool_ Grade 



Stanine 


Clseeiflcatlon 


1 

£l 


National 
Per Cent 


Scholastic 1 


Ability 


Vocabulary 


Word Reading 
or Keening 


If 


a 

CO 


t 

CO ig 

li 


Langnage 


Science and 
Social Studies 


■P -P 

II 


I Arithmetic 
Concepts 


•H «H 
•P <P 

5 if 


Social St'idles 

1 


Science | 


9 


Superior 


96- 

100 


































6 


Abofve 

Average 


89-95 


n 
































7 


Above 

Average 


77-88 


12* 
































6 


Average 


60-76 


17% 
































5 


Average 


40-59 


20% 
































4 


Average 


23-39 


17* 
































3 


Below 

Average 


11-22 


12* 
































2 

- ' 


Below 

Average 


4-10 


7% 


































Poor 


3-0 


4^' 




















L_ 













Scorea on each test given have been converted into stanine steps, ranging 
from ”9” vhlch Is a superior classification to ”1" which la poor. The per cent 
of the national population, the classification, and the percentile band are given 
for each stanine at the left of the chart. 

Let us consider an example: A student who placed In stanine ”6” on a read- 
ing test, ranked In the upper average classification. The percentile band for 
stanine "6” Is 60-?6 which means that 60 per cent of the pupils earned lower 
scores and (100 minus 77 ■ 23) earned higher scores than the above student. 

^ j^^ iataninaa 7> 8, 9) of the national group achieved at a higher level. 

cKJC 
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CHXID OBSStVAf XOR 



Roos - 

0r«d«/8eetlon - 
Teacher - 
Dete/Tijee - 
Activity - 



OtttlRVATIGH 



COmtaiLOR«8 COWOBITS 



-l»u. 

FoUoi^-up Report on ladividuel CoimaellDf 

CEGiT 

(XMCbar'i V»m) 

Rmuiqd for Referzmlt 



Conenta And Action Telcent 



Follcw-up: 




Thli report le COfTIiaBrriAIi. Reed, initial and return to couneelore office. 

Principal 

Teacher 

Couneelor 



COUNBSUNQ FfXD-BACKi 



IRCMt W. T. KANSSN 

TOt DATE 

ORAZSB 

ROO M 

1IM •••& thii d«t« fori 

f ' 1 Individual counaeling. 

( " I Group eouQioling. 

R1C(MCKDAIICH8| 

( ' I Sat iff act ory progreaa at thia tim. 
j i Cootinua counaolijig. Tba naxt appointnant ia 
achadulad fori A T 

I " I Ploaaa achadula an appoirrtaient at your aarlieat 
convenience to diacuaa thia caae. 

I I Otheri 



(plaaae retain for your file) 



reOOKMUC MEMCRIAL ElEMEWTARY SCHOOL 



QimANCE caxFSBmm rbccrd 

Nm* Roan Qrad t 

Ttftcher'f Nm e D ata 

Tyjie of Conferencot Berional - Ttlophone - Letter 

BertlcipetlAg la Coofereaces Mother - Fether - Child « Frincipel • Teecber 
Points to he discitased 1;^ Quideaoe Counselort 
!• 

2 « 5 , 

3 . 6 . 

Pirenti reectlons; 



Reconendatlcns> 



Foillo^-uoi 




Date 

DAILY LOO 
of 

COUHBELC»*S ACTIVB?I1S 



Time 



Activity 



